The ImpaCt of Vocabulary Language

Games on Reading Comprehension of EFL
Intermediate Learners
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ABSTRACT

MMaMMmywdwmammcmwwmm

aisomvedaphcm
mmm administered to both groups. mpostmstwas&e
standard TOEFL test which was applied as awmst.

(t observed = lﬁl)oﬁ&s comparison




Introduction
Reading mmmmmdkm

aching Journal ~ocs vl

recognized reading skills of m,mm Statement of the Problem
scanning, skxpmag wkmﬁ womds, W&m is a major obstacle to iy
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as&oc:mofmamngtotkcwrmen mﬁawmwmmtﬂ‘&c
symbols, thereby understanding and mseatchcr, the rdea of devising new
iml'pmiag the mciewé information. act i 27

cause o{ chaos and di in their class.
Research Question and Hypothesk:

games hava any sxgmfxcan&t effmt on
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'Ih approve of &e dcsﬂed results on the
aformentioned research question, the
following null hypothesis was proposed:

"The me of mabulary ngaage

(1971) defines reading as a

. tic guessing game, in which

the readw reconstructs, as best as he can, a
nessage Mkmmmcodedbyawm
as a graphic display”(p. 135). He thinks of
okt e R

revising I:hose predwntms and sawlmg
further. This definition of reading indicates

readmg comprehensm are word

or to recreate the writer's meaning. Reading
to improve pronunciation, practice
matical ﬁems, and study vwmmdu

rmding" {p. 217}.

v

among: (1) the reader’s existing knowledge:
(2) the information suggested by the text
being read: and (3) the context of the reading
situation (Wixson. Peters. Weber & Roeber,
1987, citing the new definition of reading for
Michigan).

Even definitions of reading that
emphasize meaning indicate that reading is
activated oy print. The reader must be abie

Anderson (1989, P. 189) gives a
psycholinguistic model of reading:

1. Reading is an integrated process.

2. Reading has no one sequence of skills.

3. Reading is meaning centered.

4. Ream is an alternate language

eading is an active process.

& Reacﬁmg is an inexact process.

7. Function precedes form in reading.

In Smith’s (1971) terms, reports Hudson
(1988) “the reader is not moving from words
to meaning, but rather is moving from
meaning to words (p. 186). The basic
strategy in reading is, thus. considered to be
reduction of uncertainty, with the reader
touching as few bases as necessary.

Vocabulary as a Reading' Skill
Component

Rivers (1981) states m vocabulay can
be taught. It can be presentes, explained, and
included in all kinds of activities to be learned
by individuals. The vocabulary we
msmmﬁma&mm:tyﬁvmone
person to another even in our native
them ideas on how to learn vocabulary and




English as a second language handlec
with vocabulacy items, but they take 2
mmm&m mtypewfm

context, ﬁom mo«rpholag:cal walym and
from monolingual English dictionaries,
guessing mc&b&lm from oon&ext is perhaps

av&lab&eto&anwhen&eymmdemdby
an unfamiliar word. They should realize that
theycmumaﬁy eon@mnereadmgmdd‘s{mn

& Saﬂ)emem 2977)
Lexical complexity and Reading

The one thing that most interferes with
our students’ reading is poor vocabulary, and
teachers have recently come to accept the fact
that their students have been right all these
years when they have complained about not

nowing and not being taught enough words.

item by item. Authors distinguish
vocabulary taught for prodmtlon and
mcepﬁ%usc (Twaddell, 1963; Lado, 1964;
1976 Rivers, i98'6)

con@emtwck,batfmrwepﬂwm for the
ability to recognize the meaning of a word
in context, which is after all what reading i
all about. But it is not plausible to make any
absolute statements about teaching
vocabulary for productive or receptive use
in reading because some students will use
Language Games

Game is one of the major inge
cmuimms and helps to relicve the language
learning of unmecessarily explanmto.ry

use. Accormgwahad Fass
meet the following criteria:
(a) should have a goal, (b) should be
governed by rules, (c) should be fun (Celce-
Murcia, 1979, P. 54).
Voosooghi 11994) pl POt
issue related to language ¢
(1994) contends: ' P‘ia_*,'mg kmgmrge games,
the leaners cowld overcome their affective

filter such as the negative attitude toward

learning the foreign language, and n&eshon
attention span’.

Steinberg (1983) referred to language
games as a beneficial classroom actw;ﬁes
and claimed that "plaving games takes the
drudgery out of learning and thus, provides
motivation” (P.X).

Hossein Vossoughi & Elizabeth Clair
(1994) take formality and strictness of

anguage learning classrooms into account
and propose that "phychologically speaking,
games can remove those affective filters from
the learner’s mind and provide them with a
practical motivation and instant need to
utilize linguistic items" (P.14).

Lindsay Miller (1992) belicved that there
are several reasons why teachers may want
10 use games:

First, games relax the class and take the
focus off the academic aspect of the
lesson.

Second, they change the pace of the lesson
and enhance the concentration of the

'Ihm:‘l using the group and pair games
allow the reacher to monitor problems the
Last, but certainly not the least, games are
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kmgenews gro«ps represemmg
expenmtal md control groups. '{‘he

real-life activities and thus act &s an

Language Games and Teaching Vocabulary

According to French Allen (1983)
language teachers are responsible for
creatmg cmadttmas which e&cwrags
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group, (m) a W was offere iz
Mm)twowmwpmmm&m
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administered Mamwb@mps
in order to measure the effect of the

comprehcnsum passages each with 5
questions. The time alloted
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Thxs test almd at controlling the
iency level of the subjects. Out of 130
s, two hmogem:om gr:mps each

wm-l-laad 1 ste

omw1wmwmm&em97
were ah&e to meet the crmaria Tm 70

aching Journal

control.

The learners were supposed to take
awhcrtestasawwstmdpoatwst
mcluémg four reading
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was cakuimd wsmg tke Fog index of
readability. It was found that considering the
standard devnaﬂoa of oxim
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ﬁar&ewxlbook turned out to be 20.79-32. 53 fble (1) MEHAGIRES o:{ SACABy SETERRL IGAZEG Siast oo i
Test | Reliability | Validity
W&M%ﬁu@wm& g TR

ity grade of the subject’s

some Dm ways mbmmd in Vossoughi
(lg%) in m@ cases, it was needed to gm
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the Persian equivalent of some difficult
words since there were also some weak
The experimental group received the
treatment, which was the vocabetalaty
anguage gaines. The tr NS
fow weeks and (8 sessions) of 75 minute
each. It has to be mentioned that the
ﬁxwhm&da}readvbeenm In the
application of the games to the vocabulary
of the passages, many important
characteristics of the words such as their
root, suffix, prefix, synonym, antonym,
relation to other words, semantic domain,
and picture for a concrete word should go
under a particular scrutiny of the researcher.
The games took 30-45 minutes of the class
time.
Following this procedure, the researcher
examined all words of the passages, then she
selected the followin games:

Games

Body stretcher - Flash words - Make a
sentence - Misfits _ Word building - Broken
words - Bingo - Definition game - Dominoes
- Word scrambles - Paired Crossword - T.V.
Definition - What is in the picture? -
Just a Minute - Cross word puzzle

Table (2) Means, Variances, Standard Deviations of Experimental and Control

Groups on Pre-test

Tk@ tabl-e shows that there was no
significant difference between the
experimental and control groups regarding
tkw wb}ect s reading compa'ehmsmn
of two groups are compared throug 7
Tab&c(B}MWaaMofwhathaswﬁt
been explained:

=52 LA .

Table (3) Comparative Table of T-observed and T- critical on the Pre-test,

T - Critical Two - tasled df T.observed
W
2.000 0.05 68 023

When the pre-test was administered, the
treatment was begun in the experimental
group. The teaching procedures were the
same for both groups except that in
experimental group the vocabulary language
games were applied.

Then four weeks after the treat
table (4), all statis description about the
posttests of control and experimental

are presented.

Table (4) Means, Variances, Standard Deviations of Experimental and  ;

T St e ———

Gﬂmﬁ_Nzxf;zifoSD

Gowp | N [Ix[ SE[ X | v [ s

Experimental | 35 | 5251 384 [ 15 | 1129 [ 336

Bsperimental | 35 | 309 | 24293] 882 | 7.14 | 2.67

Control 35 [ 461 | 25207 |13.17| 744 | 272

Controf 45 | 304 |19351| 868 | 569 | 238

a 085, n =35, df = 68, 1 - entical = 2,000
Table (2) repfeseMS the information

a: (5, 5 = 35, df = 68. 1 - crtical = 2.000

the dlfferencc be{wm the means is
significant, it can be concluded that the
treatment was effective. The result of t-test



is presented in table (5).

Table (5) T-test for Comparing the Experimental and Control Groups on Postest

T - Critical Two - tailed d4r T observed
Hypathesis
2000 005 6% 25416

value 2.5416 is larger than the critical t-
value 2.000. Therefore the null hypothesis
assuming that the means of control and
experimental group will be equal on the
posttests is rejected at the 0.05 level of

Conclusion
The treatment which was the W}watm of

formation My Fesmd to the contents

boﬂng oral drills and energy dralmmg
activities revive the class and take the
érwdgery owt of }cammg reading

mnrehens arthermore, a sense of

Third, games remove the strictaess and
formality of language learning classrooms
and allow students, as one side of this
instructional transaction, to fill the
information gap easily. Teacher is no logner
the sole power in the classroom but is a
creative coordinator who knows what, why,
on in classroom.

- Fourth, to handle newly taught rwkug
comprehension items as a main part of
language, gams are productive and
advantageon

Enghsia tea&.hers ought to take games
seriously and use them as teaching and
reinforcing devices for presenting new
reading comprehension items in classroom.
Syllable designers had better modify the
traditionl views on designing language
to language games. Material developers
should also reckon language games in
compiling new text books for language
learners.
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